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Abstract 

In the increasingly advanced digital era, distance learning has become crucial at all levels of 
education, especially due to the impact of the COVID-19 pandemic. While distance learning 
offers flexibility, it also presents challenges in teaching complex subjects such as 
crystallography, which require visualization for comprehensive understanding. Consequently, 
it's important to enhance students' digital literacy. The research objective was to explore the role 
of technology, specifically Diamond software, in visualizing crystal structures to develop 
students' digital literacy. The research used a descriptive qualitative approach involving students 
taking Solid-state physics courses within a distance learning system. Data was gathered through 
digital literacy tests (pre-test and post-test), interviews, and observations of student interactions 
with Diamond software, which were then analyzed using thematic analysis. This research also 
emphasizes the differences between independent and guided learning methods. The research 
results show that Diamond software significantly enhances students' digital literacy, particularly 
in technological skills, understanding crystallography concepts, and being ethical about data 
sources and visualization results. These findings indicate that technology-based learning (3D 
simulation) with guided learning can effectively promote digital literacy and aid students in 
comprehending specific concepts (crystal structure) in distance learning, particularly in science 
education. 

Keywords: Diamond software, digital literacy, distance learning, visualization of crystal 
structure 

1 INTRODUCTION  

Distance learning has evolved rapidly, especially since the COVID-19 pandemic, which 

compelled educational institutions to quickly adapt to digital technology (Ahmed & Opoku, 

2022). This development has driven a transformation in education, not only in teaching methods 

but also in the competencies required for students to succeed in a digitally integrated learning 

environment (Bonfield et al., 2020). One of these competencies is digital literacy, which 

encompasses understanding, accessing, and critically evaluating digital information (Spante et 

al., 2018). In science education (crystallography), it is crucial because a deep understanding of 

crystal structures requires conceptual knowledge and visual comprehension. 
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Before the digital era, learning media for crystal structures primarily consisted of physical 

models or static images, which had limitations in representing the complexity of crystal 

structures (Rusnayati et al., 2023). For example, the ball-and-stick models help illustrate atoms 

and interatomic bonds in simple cubic crystal structures but are limited in presenting variations 

in the perspective and dynamic of the structures interactively (Elsworth et al., 2017). These 

limitations become a challenge in distance learning, where non-multimedia tools are not 

sufficient to help students gain a complete understanding of the crystal structures' complexity 

(Andreev et al., 2021). Therefore, various digital technology-based visualization media for 

crystal structures have been developed to facilitate the understanding of complex crystal 

structures and are widely applied in education and research (Casas & Estop, 2015). 

Currently, technology-based visualization has become an effective solution to conventional 

media limitations, such as 3D visualization in various software, allowing students to rotate, 

zoom in, and view crystal structures from multiple angles, thus providing an interactive 

experience (Dalacosta & Pavlatou, 2019; Eriksen et al., 2020). CrystalExploreri visualizes and 

analyzes molecular structures with a focus on Hirshfeld surfaces and vacancy spaces within the 

crystal (Spackman et al., 2021). CrystalMaker enables users to build and manipulate crystal 

structures with an intuitive interface and simulates the physical properties (Palmer, 2015). Vesta 

visualizes three-dimensional crystal structures and electron density distributions, that help the 

understanding of atomic interactions in the crystal lattice (Momma & Izumi, 2011). Diamond 

provides detailed graphical representations with high resolution and supports various input and 

output formats (Khusnani et al., 2022). Mercury displays multiple crystal structures 

simultaneously and allows for direct comparisons (Macrae et al., 2020). In crystal modeling, 

CIF (Crystallographic Information Framework) data is a standard format for storing and 

exchanging crystal structure data, facilitating compatibility between software, analysis, and 

visualization (Bruno et al., 2017). Additionally, web-based simulations, such as Jmol, allow 

users to explore crystal structures directly through their browsers without the need for additional 

software installation (Dalacosta & Pavlatou, 2019; Hanson, 2010). This is especially beneficial 

in distance learning, where accessibility and ease of use are crucial factors (Andreev et al., 

2021).  

As the use of technology in distance learning increases, students’ digital literacy becomes 

essential (Mujtahid et al., 2021; Spante et al., 2018). Digital literacy in science education 

encompasses not only the technical skills to use software but also the cognitive abilities to 
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understand complex visual information (Caton et al., 2022; Iordache et al., 2017). The use of 

these visualization tools significantly supports the enhancement of students' digital literacy, 

helping them grasp complex crystallography concepts and develop their digital technical skills 

(Kumar et al., 2021; Vodă et al., 2022). Research by Saidin (2015) has demonstrated that 

interactive visualization tools are more effective than conventional media in enhancing the 

understanding of abstract materials (Saidin et al., 2015), such as molecular dynamics (Hospital 

et al., 2015), chemical reactions (Lu & Chen, 2021), and crystal structure (Spackman et al., 

2021). In addition, guidance also a crucial role in distance learning, helping students access and 

utilize technology effectively. The guidance can enhance students' ability to utilize technology, 

addressing the digital literacy gaps in distance learning (Mishra & Koehler, 2006). Thus, digital 

literacy serves as a foundation for crystallography education in the digital era. 

The research objectives are to fill a gap in the literature regarding the use of 3D visualization 

technology in distance learning. While many studies have highlighted the effectiveness of 

computer-based simulations in science visualization, there is still a limited focus on 

crystallography in distance learning. This research explores the use of Diamond software to aid 

students in visually understanding crystal structures, to enhance their digital literacy. 

Additionally, this research emphasizes the importance of digital literacy in technology-based 

education, particularly in guided distance learning (Mohammadyari & Singh, 2015). 

2 METHODOLOGY 

This research used a descriptive qualitative approach to explore how crystal visualizing 

technology can enhance students' digital literacy in distance learning (Bruno et al., 2017). Data 

were collected through tests, semi-structured interviews, and observations (Sugiyono, 2022). 

The tests and interviews were conducted coherently to measure digital literacy, while 

observations were used to assess students' interactions with the Diamond software and their 

digital ethics during the learning process (Taherdoost, 2021). The research instruments 

developed based on the digital literacy model proposed by Calveni (2008) were technological, 

cognitive, and ethical dimensions (Calvani et al., 2008) as presented in Table 1. The instruments 

were developed into 25 open-ended questions, each scored on a scale of 0 to 5. 
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Table 1. Digital literacy instruments in technological, cognitive, and ethical dimensions 

No. Dimensions Indicators 

1 Technological  
1A.   Operating Diamond software 
1B.   Processing crystal databases 
1C.   3D simulation and visualization 
1D.   Processing and exporting visual data 

2 Cognitive  

2A.   Identifying the constituents of crystals 
2B.   Identifying lattice parameters  
2C.   Analyzing crystal systems and structures 
2D.   Evaluating interatomic interactions  
2E.   Analyzing symmetry elements 

3 Ethical  
3A.   Using legal software 
3B.   Transparency in database usage 
3C.   Responsible for the data analyzed 

 

The respondents were physics students enrolled in a solid-state physics course focusing on 

crystal structure. The data collection process was conducted using a pre-test and post-test 

approach, differentiated by the learning methods (Figure 1).  

 

Figure 1. Research design 

 

Each dimension of digital literacy was analyzed separately to identify patterns relevant to the 

development of students' digital skills. The data were analyzed thematically and classified into 

several levels of digital literacy adapted from Atmojo's research (Atmojo et al., 2022) as 

presented in Table 2. 

Table 2. Category of level literacy digital 

Score Category 

< 30 Very Low 

30.00 – 59.99 Low 

60.00 – 74.99 Moderate 

75.00 – 84.99 High 

> 85 Very High 
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3 FINDINGS AND DISCUSSION 

The research was designed to explore the role of technology, specifically the Diamond software, 

in visualizing crystal structures to develop students' digital literacy. The enhancement of digital 

literacy was analyzed based on the technological, cognitive, and ethical dimensions through a 

pre-test and post-test approach, differentiated by the learning methods, as shown in Figure 1. 

 

 

Figure 2. Comparison of digital literacy (pre-test and post-test) based on learning methods 

 

In the technological dimension, the skills of guided students (88.86%) significantly those of 

independent students (34.32%). This indicated that guidance in using technology was crucial 

for optimizing students' potential. Cattik & Odluyurt (2017) highlight that guided learning 

methods greatly influence the enhancement of students' technological skills, particularly in 

distance learning (Cattik & Odluyurt, 2017). This is further supported by students' statements 

during the interview session presented in Table 4, where before this, they had never used 

technology-based media to study crystal structures. They tended to rely on 2D images and text 

descriptions, which made it difficult for them to use Diamond initially without guidance or 

other instructions. During the observation session, students showed interest in utilizing various 

features to study crystal structures, particularly in displaying 3D visualizations, as evidenced 

by 54.55% increase. These findings align with research by Alakrash (2021), which indicated 

that the use of technology in education can enhance students' digital literacy (Alakrash & Razak, 

2021). 

A similar pattern was observed in the cognitive dimension, where students guided exhibit higher 

compared to those who learn independently. This finding indicated that knowledge and 

conceptual understanding related to crystal structures were more readily comprehended when 



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

736 

 

instructional support was provided. This was corroborated by Szeto's findings, which assert that 

interaction between instructors and students during the learning process enhances cognitive 

understanding, particularly in distance learning (Szeto, 2015). The 45.27% increase in cognitive 

dimension can also be attributed to students’ improved proficiency in operating the Diamond 

through repeated practice, allowing them to visualize crystal structures more effectively. Thus, 

the abstract concepts became easier to grasp with the aid of 3D visualization. This was relevant 

to Saidin's research, which indicates that the use of technology-based learning media can 

enhance students' understanding of abstract concepts, such as crystal structures (Saidin et al., 

2015). Furthermore, in the ethical dimension, although the difference between independent and 

guided learning was not as pronounced as in other dimensions, guided learning still significantly 

influences students' ethical awareness regarding technology use (such as Diamond software and 

crystal databases). This finding emphasizes the importance of teaching ethics in digital literacy 

(Falloon, 2020).  

The use of technology-based visualization tools for crystal structures was not only crucial for 

deepening students' understanding of complex concepts in distance learning but also as an 

effective means to enhance students' digital literacy. Interactive visualizations (simulations) 

enable students to explore microscopic structures more concretely (Eriksen et al., 2020; Pauziah 

& Laksanawati, 2023) and strengthen critical thinking skills (Syawaludin et al., 2019). 

Moreover, the use of technology in distance learning is crucial as it facilitates interaction 

between students and the material without the limitations of physical space (Andreev et al., 

2021; Müssig et al., 2020). The combination of technology utilization and guided learning was 

essential in enhancing students' digital literacy, particularly in distance education, which 

necessitates rapid adaptation to new technologies (Irdalisa et al., 2020; Müssig et al., 2020). 

Table 3. Students’ digital literacy across each dimension and indicator 

No. Dimensions Indicators Score (%) Category 

1 
Technological 
Dimension 

1A  Very High 

1B  Very High 

1C  Very High 

1D  High 

2 
Cognitive 
Dimension 

2A  Very High 

2B  Very High 

2C  Very High 
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2D  High 

2E  High 

3 
Ethical 
Dimension 

3A  High 

3B  High 

3C  High 

 
The data presented in Table 3 indicate that students exhibit very high proficiency in operating 

Diamond software (94.55%), processing crystal databases (89.09%), and visualizing 3D crystal 

(87.27%). These results show that the technological skills improve with more targeted use of 

the software. Additionally, a high skill level of 84.55% was observed in the aspects of data 

processing and exporting images or crystal data in specific formats. Müssig et al. (2020) notes 

that students' experiences with specialized software in online learning can enhance their 

efficiency in processing crystallographic data. When correlated with the interview results 

presented in Table 4, it was evident that students still encounter several challenges in using 

Diamond to visualize crystal structures. In the technological dimension, students require more 

practice to master the software, indicating that their initial experiences may be insufficient to 

attain the necessary level of expertise. This inability was also reflected in their limited skills in 

exploring it. 

 
Figure 3. Crystal structure of the TiS3 molecule from the COD-1520546 by Diamond Software 

 

In the cognitive dimension, identifying the constituents of crystals (90.91%) and analyzing 

crystal systems and structures (90.00%) were very high levels. This indicates that students’ 

understanding of crystal structures improves when they actively engage in analyzing complex 

data using Diamond software. For example, with the crystal structure of TiS₃ (Figure 3), 

students can analyze it from various angles, deepening their understanding of atomic 

arrangements and coordinates within the crystal. This result aligns with previous research 



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

738 

 

indicating that the use of visualization technology can enhance the understanding of complex 

scientific concepts, such as crystal structures (Casas & Estop, 2015). On the other hand, the 

lower score of Analyzing symmetry elements (76.36%), suggests that symmetry elements 

cannot be sufficiently analyzed using only Diamond software, but require additional 

technologies, specifically designed for symmetry analysis, such as space groups of symmetry 

through the GESUS application (Miras et al., 2022). The interview results state that students 

can identify the basic structure of crystals, but they still struggle to analyze complex 

information, such as crystal planes and symmetry. 

Table 4. Analysis of digital literacy interviews to the use of Diamond software 
Dimensions Indicators Findings Student' statements 

Technological Basic skills Students require 
practice and 
guidance 

"I can perform daily tasks on a computer, but I am 
new to using this software for visualizing crystal 
structures. I require more practice and guidance." 

 
  

Limited 
features 

Students can only 
explore basic 
features  

"I can only use the basic features and the existing 
crystal database to visualize simple crystal 
structures." 
 

Cognitive Better 
visuality 

Students can 
effectively identify 
the fundamental 
crystal 

"I can more easily see the arrangement of crystal 
structures, such as atoms and lattices from various 
angles, especially with the immediate information 
displayed." 

 
  

Analysis 
difficulties 

Students struggle to 
analyze planes and 
symmetry 

"The crystal image is clear, but I still struggle to 
analyze complex information, such as the planes 
and symmetry of the crystal." 

Ethical Source 
awareness 

Students have 
digital ethical 
awareness 

"I am more aware of the importance of citing data 
sources and using the software according to its 
guidelines." 

 
 

 
Responsibility Students handle 

crystal responsibly 
"Although I still have doubts, I strive to ensure that 
my visualizations are accurate, especially when 
presenting them to others." 

 
From an ethical perspective, the aspects of legal software usage and database transparency 

received scores of 83.64% and 81.82%, respectively. Meanwhile, the responsible for the data 

analyzed achieved a score of 80.00%, indicating a need for strengthening students' 

responsibility to interpret and outcomes of their analyses, particularly those intended for 

publication. This finding is relevant to the interview results (Table 3), which reveal a 
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developing awareness among students regarding the importance of digital ethics, although some 

hesitation remains in taking full responsibility for data analysis. This finding supports the 

statement of Elliott K (2021), who asserts that ethical responsibility in data handling greater 

attention, encompassing not only procedural understanding but also ongoing educational 

support to ensure consistent comprehension and application (Elliott et al., 2021). Overall, the 

data concerning the technological, cognitive, and ethical dimensions of learning 

crystallography are significantly influenced by direct interaction with structured learning 

platforms. Efforts to enhance digital literacy in distance learning necessitate a more strategic 

approach to providing technical and instructional support to students.  

 

 

Figure 4. Digital literacy of students based on gender 

 

From a gender perspective, the data presented in Figure 4 reveal a notable disparity in digital 

literacy achievements between male and female students. This difference may be attributed to 

various factors are environmental, learning motivation, and biological considerations. In the 

technological dimension, female students demonstrated a slight advantage, with a gap of 4.11%. 

This finding relevant with research by Park et al (2019), which suggests that visual and 

technology-based approaches to digital learning are more readily adopted by female students 

(Park et al., 2019). Despite the perception that females are less engaged with technology 

compared to males, the data indicate that female participation and motivation in the fields of 

Science, Technology, Engineering, and Mathematics (STEM) have increased, thereby 

enhancing their confidence in using technology (Cheryan et al., 2017). 
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In the cognitive dimension, the data indicate that females also perform better, with a gap of 

6.14%, suggesting that they possess a higher capability in understanding crystallography 

concepts. Previous research supports these findings, indicating that females possess superior 

critical thinking skills (Fuad et al., 2017) and exhibit more effective reflective learning styles 

(Mašić et al., 2020) compared to males, which aids them in comprehending complex 

information. Furthermore, previous research showed that females tend to follow instructions 

more closely, more cautious, more comprehensive, and more responsive (Meyers-Levy & 

Loken, 2015), which explains their advantages in guided learning outcomes. These results are 

further supported by biological factors, particularly the differences in brain structure, where 

females possess a larger prefrontal cortex, that area of the brain is crucial for decision-making, 

problem-solving, and information management, leading females to generally exhibit 

advantages in verbal abilities and multitasking skills (Hirnstein et al., 2019). 

Lastly, in the ethical dimension, both male and female students fall into the "High" category, 

and females outperform males by a gap of 5.48%. This indicates that female students 

demonstrate a greater awareness of the appropriate and responsible use of Diamond software 

by established guidelines. The previous research, females tend to exhibit greater caution in the 

use of technology (Meyers-Levy & Loken, 2015) and possess higher levels of empathy 

compared to males (Löffler & Greitemeyer, 2023). This heightened empathy enables them to 

consider the social and ethical implications of their actions in the digital. Overall, females 

have shown the performance across all three dimensions of digital literacy. This indicates that 

women are not only more adaptive to technology use but also more meticulous in analytical 

and ethical aspects of digital learning in distance learning. Therefore, efforts to enhance digital 

crystallography education should focus on improving cognitive skills among male students 

while simultaneously supporting the technological proficiency and ethical awareness of female 

students. This strategy objectives to reduce the existing gap and promote a more balanced 

achievement of competencies between both groups.  
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4 CONCLUSION 

Based on the data analysis, the use of the Diamond software as a 3D visualization tool in 

crystallography education has significantly enhanced students' digital literacy across 

technological skills (using Diamond Software), cognitive (understanding of crystallography 

concepts), and ethical (responsibility in using technology, data sources, and analysis results). 

Pre-test and post-test analyses demonstrate that instructional guidance is effective in optimizing 

students' abilities to visualize crystal structures, comprehend complex concepts, and enhance 

ethical awareness regarding technology usage. These findings emphasize the importance of 

instructional support in technology-based learning, particularly in the visualization of crystal 

structures within distance learning. Additionally, the analysis identifies a notable difference in 

digital literacy achievements based on gender, with female students have superior digital 

literacy. 

ACKNOWLEDGEMENTS  

This research was supported by LPPM (Institute for Research and Community Service) of 

Universitas Terbuka. 

REFERENCES 

Ahmed, V., & Opoku, A. (2022). Technology supported learning and pedagogy in times of 

crisis: the case of COVID-19 pandemic. In Education and Information Technologies (Vol. 

27, Issue 1). Springer US. https://doi.org/10.1007/s10639-021-10706-w 

Alakrash, H. M., & Razak, N. A. (2021). Technology-based language learning: Investigation of 

digital technology and digital literacy. Sustainability (Switzerland), 13(21). 

https://doi.org/10.3390/su132112304 

Andreev, A. N., Emtseva, O. V., Babkina, E. S., Dolzhenkov, V. N., & Kudryashova, N. V. 

(2021). The effectiveness of using visualization tools and forms in distance learning A 

eficácia do uso de ferramentas e formulários de visualização no ensino à distância La 

eficacia del uso de herramientas y formularios de visualización en el aprendizaje a dista. 

Revista Tempos e Espaços Em Educação, 13(33), 1–15. 

Atmojo, I. R. W., Ardiansyah, R., & Wulandari, W. (2022). Classroom Teacher’s Digital 

Literacy Level based on Instant Digital Competence Assessment (IDCA) Perspective. 

Mimbar Sekolah Dasar, 9(3), 431–445. https://doi.org/10.53400/mimbar-sd.v9i3.51957 



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

742 

 

Bonfield, C. A., Salter, M., Longmuir, A., Benson, M., & Adachi, C. (2020). Transformation or 

evolution?: Education 4.0, teaching and learning in the digital age. Higher Education 

Pedagogies, 5(1), 223–246. https://doi.org/10.1080/23752696.2020.1816847 

Bruno, I., Gražulis, S., Helliwell, J. R., Kabekkodu, S. N., McMahon, B., & Westbrook, J. 

(2017). Crystallography and databases. Data Science Journal, 16, 1–17. 

https://doi.org/10.5334/dsj-2017-038 

Calvani, A., Fini, A., Cartelli, A., & Ranieri, M. (2008). Models and Instruments for assessing 

Digital Competence at School. Journal of E-Learning and Knowledge Society, 4(3). 

Casas, L., & Estop, E. (2015). Virtual and Printed 3D Models for Teaching Crystal Symmetry 

and Point Groups. Journal of Chemical Education, 92(8), 1338–1343. 

https://doi.org/10.1021/acs.jchemed.5b00147 

Caton, A., Bradshaw-Ward, D., Kinshuk, & Savenye, W. (2022). Future Directions for Digital 

Literacy Fluency using Cognitive Flexibility Research: A Review of Selected Digital 

Literacy Paradigms and Theoretical Frameworks. Journal of Learning for Development, 

9(3), 381–393. https://doi.org/10.56059/jl4d.v9i3.818 

Cattik, M., & Odluyurt, S. (2017). The effectiveness of the smart board-based small-group 

graduated guidance instruction on digital gaming and observational learning skills of 

children with autism spectrum disorder. Turkish Online Journal of Educational 

Technology, 16(4), 84–102. 

Cheryan, S., Ziegler, S. A., Montoya, A. K., & Jiang, L. (2017). Why are Some STEM Fields 

More Gender Balanced Than Others? Psychological Bulletin, 143(1). 

https://doi.org/10.1037/h0021468 

Dalacosta, K., & Pavlatou, E. A. (2019). Using cartoons agents and 3D visualizations based on 

HTML5 for improving learning in crystal structures in engineers. Computer Applications 

in Engineering Education, 28(1), 5–16. https://doi.org/10.1002/cae.22169 

Elliott, K., Price, R., Shaw, P., Spiliotopoulos, T., Ng, M., Coopamootoo, K., & van Moorsel, 

A. (2021). Towards an Equitable Digital Society: Artificial Intelligence. Society (New 

Brunswick), 58(3), 179. 

Elsworth, C., Li, B. T. Y., & Ten, A. (2017). Constructing Cost-Effective Crystal Structures with 

Table Tennis Balls and Tape That Allows Students to Assemble and Model Multiple Unit 

Cells. Journal of Chemical Education, 94(7), 827–828. 

https://doi.org/10.1021/acs.jchemed.7b00305 



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

743 

 

Eriksen, K., Nielsen, B. E., & Pittelkow, M. (2020). Visualizing 3D Molecular Structures Using 

an Augmented Reality App. Journal of Chemical Education, 97(5), 1487–1490. 

https://doi.org/10.1021/acs.jchemed.9b01033 

Falloon, G. (2020). From digital literacy to digital competence: the teacher digital competency 

(TDC) framework. Educational Technology Research and Development, 68(5), 2449–

2472. https://doi.org/10.1007/s11423-020-09767-4 

Fuad, N. M., Zubaidah, S., Mahanal, S., & Suarsini, E. (2017). Improving junior high schools’ 

critical thinking skills based on test three different models of learning. International 

Journal of Instruction, 10(1), 101–116. https://doi.org/10.12973/iji.2017.1017a 

Hanson, R. M. (2010). Jmol-a paradigm shift in crystallographic visualization. Journal of 

Applied Crystallography, 43(5 PART 2), 1250–1260. 

https://doi.org/10.1107/S0021889810030256 

Hirnstein, M., Larøi, F., & Laloyaux, J. (2019). No sex difference in an everyday multitasking 

paradigm. Psychological Research, 83(2), 286–296. https://doi.org/10.1007/s00426-018-

1045-0 

Hospital, A., Goñi, J. R., Orozco, M., & Gelpí, J. L. (2015). Molecular dynamics simulations: 

Advances and applications. Advances and Applications in Bioinformatics and Chemistry, 

8(1), 37–47. https://doi.org/10.2147/AABC.S70333 

Iordache, C., Mariën, I., & Baelden, D. (2017). Developing digital skills and competences: A 

quick-scan analysis of 13 digital literacy models. Italian Journal of Sociology of 

Education, 9(1), 6–30. https://doi.org/10.14658/pupj-ijse-2017-1-2 

Irdalisa, Paidi, & Djukri. (2020). Implementation of technology-based guided inquiry to 

improve tpack among prospective biology teachers. International Journal of Instruction, 

13(2), 33–44. https://doi.org/10.29333/iji.2020.1323a 

Khusnani, A., Sya’bania, N., Jufriansah, A., Donuata, P. B., & Ahdiany, D. (2022). Utilization 

of Diamond Software as a Measuring Tool for Student Scientific Attitude. Jurnal 

Pendidikan Fisika Dan Teknologi, 8(1), 76–81. https://doi.org/10.29303/jpft.v8i1.3559 

Kumar, V., Gulati, S., Deka, B., & Sarma, H. (2021). Teaching and Learning Crystal structures 

through Virtual Reality based systems. Advanced Engineering Informatics, 50(August), 

101362. https://doi.org/10.1016/j.aei.2021.101362 



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

744 

 

Löffler, C. S., & Greitemeyer, T. (2023). Are women the more empathetic gender? The effects 

of gender role expectations. Current Psychology, 42(1), 220–231. 

https://doi.org/10.1007/s12144-020-01260-8 

Lu, T., & Chen, Q. (2021). Interaction Region Indicator: A Simple Real Space Function Clearly 

Revealing Both Chemical Bonds and Weak Interactions**. Chemistry-Methods, 1(5), 231–

239. https://doi.org/10.1002/cmtd.202100007 

Macrae, C. F., Sovago, I., Cottrell, S. J., Galek, P. T. A., McCabe, P., Pidcock, E., Platings, M., 

Shields, G. P., Stevens, J. S., Towler, M., & Wood, P. A. (2020). Mercury 4.0: From 

visualization to analysis, design and prediction. Journal of Applied Crystallography, 53, 

226–235. https://doi.org/10.1107/S1600576719014092 

Mašić, A., Polz, E., & Bećirović, S. (2020). The Relationship between Learning Styles, GPA, 

School Level and Gender. European Researcher, 11(1), 51–60. 

https://doi.org/10.13187/er.2020.1.51 

Meyers-Levy, J., & Loken, B. (2015). Revisiting gender differences: What we know and what 

lies ahead. Journal of Consumer Psychology, 25(1), 129–149. 

https://doi.org/10.1016/j.jcps.2014.06.003 

Miras, A., Cota, A., & Martín, D. (2022). GESUS, an Interactive Computer Application for 

Teaching and Learning the Space Groups of Symmetry. Education Sciences, 12(2). 

https://doi.org/10.3390/educsci12020085 

Mishra, P., & Koehler, M. J. (2006). Technological Pedagogical Content Knowledge: A 

Framework for Teacher Knowledge. Teachers College Record: The Voice of Scholarship 

in Education, 108(6), 1017–1054. https://doi.org/10.1177/016146810610800610 

Mohammadyari, S., & Singh, H. (2015). Understanding the effect of e-learning on individual 

performance: The role of digital literacy. Computers and Education, 82, 11–25. 

https://doi.org/10.1016/j.compedu.2014.10.025 

Momma, K., & Izumi, F. (2011). VESTA 3 for three-dimensional visualization of crystal, 

volumetric and morphology data. Journal of Applied Crystallography, 44(6), 1272–1276. 

https://doi.org/10.1107/S0021889811038970 

Mujtahid, I. M., Berlian, M., Vebrianto, R., Thahir, M., & Irawan, D. (2021). The Development 

of Digital Age Literacy: A Case Study in Indonesia. Journal of Asian Finance, Economics 

and Business, 8(2), 1169–1179. https://doi.org/10.13106/jafeb.2021.vol8.no2.1169 



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

745 

 

Müssig, J., Clark, A., Hoermann, S., Loporcaro, G., Loporcaro, C., & Huber, T. (2020). 

Imparting Materials Science Knowledge in the Field of the Crystal Structure of Metals in 

Times of Online Teaching: A Novel Online Laboratory Teaching Concept with an 

Augmented Reality Application. Journal of Chemical Education, 97(9), 2643–2650. 

https://doi.org/10.1021/acs.jchemed.0c00763 

O’Brien, B., Tuohy, D., Fahy, A., & Markey, K. (2018). Home students’ experiences of 

intercultural learning: A qualitative descriptive design. Nurse Education Today, 74, 25–30. 

https://doi.org/10.1016/j.nedt.2018.12.005 

Palmer, D. C. (2015). Visualization and analysis of crystal structures using CrystalMaker 

software. Zeitschrift Fur Kristallographie - Crystalline Materials, 230(9–10), 559–572. 

https://doi.org/10.1515/zkri-2015-1869 

Park, C. W., Kim, D. gook, Cho, S., & Han, H. J. (2019). Adoption of multimedia technology 

for learning and gender difference. Computers in Human Behavior, 92, 288–296. 

https://doi.org/10.1016/j.chb.2018.11.029 

Pauziah, D., & Laksanawati, W. D. (2023). Pengembangan Media Pembelajaran Fisika Berbasis 

Augmented Reality Pada Materi Struktur Kristal. Jurnal Penelitian Pembelajaran Fisika, 

14(2), 179–188. https://doi.org/10.26877/jp2f.v14i2.15763 

Rusnayati, H., Ruswandi, W., & Khotimah, T. H. (2023). The Effectiveness of the Problem-

Based Flipped Classroom Learning Model to Improve Conceptual Understanding of 

Physics Teacher Candidates on Crystal Structure Material. Journal of Science Learning, 

6(2), 194–203. https://doi.org/10.17509/jsl.v6i2.56316 

Saidin, N. F., Halim, N. D. A., & Yahaya, N. (2015). A review of research on augmented reality 

in education: Advantages and applications. International Education Studies, 8(13), 1–8. 

https://doi.org/10.5539/ies.v8n13p1 

Spackman, P. R., Turner, M. J., McKinnon, J. J., Wolff, S. K., Grimwood, D. J., Jayatilaka, D., 

& Spackman, M. A. (2021). CrystalExplorer: A program for Hirshfeld surface analysis, 

visualization and quantitative analysis of molecular crystals. Journal of Applied 

Crystallography, 54, 1006–1011. https://doi.org/10.1107/S1600576721002910 

Spante, M., Hashemi, S. S., Lundin, M., & Algers, A. (2018). Digital competence and digital 

literacy in higher education research: Systematic review of concept use. Cogent Education, 

5(1), 1–21. https://doi.org/10.1080/2331186X.2018.1519143 

Sugiyono. (2022). Metode Penelitian: Kuantitatif, Kualitatif, dan R&D (Second). ALFABETA. 



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

746 

 

Syawaludin, A., Gunarhadi, & Rintayati, P. (2019). Development of augmented reality-based 

interactive multimedia to improve critical thinking skills in science learning. International 

Journal of Instruction, 12(4), 331–344. https://doi.org/10.29333/iji.2019.12421a 

Szeto, E. (2015). Community of Inquiry as an instructional approach: What effects of teaching, 

social and cognitive presences are there in blended synchronous learning and teaching? 

Computers and Education, 81, 191–201. https://doi.org/10.1016/j.compedu.2014.10.015 

Taherdoost, H. (2021). Data Collection Methods and Tools for Research; A Step-by-Step Guide 

to Choose Data Collection Technique for Academic and Business Research Projects 

Hamed Taherdoost. Data Collection Methods and Tools for Research; A Step-by-Step 

Guide to Choose Data Coll. International Journal of Academic Research in Management 

(IJARM), 2021(1), 10–38. 

Vodă, A. I., Cautisanu, C., Grădinaru, C., Tănăsescu, C., & de Moraes, G. H. S. M. (2022). 

Exploring Digital Literacy Skills in Economics and Social Sciences and Humanities 

Students. Sustainability (Switzerland), 14(5), 1–31. https://doi.org/10.3390/su14052483 

 

 

  



2024 International Conference on Innovation in   e-ISSN 2963-2870 

Open and Distance Learning (2024 INNODEL)  Vol 5 2024 

 

747 

 

  


